Equity Plan 1.0 Evaluation
Equity Team ~ February 2019

NOTES AND GENERAL OBSERVATIONS

e SEP 1.0 Plan includes five overarching activities:

1.

Creation of the Student Success & Retention team to provide operational support and
program coordination of equity activities (plan indicates their area of focus would be
Early Alert, Mentoring and Professional Development).

Develop Early Alert to integrate student services and instruction to provide student
engagement and support.

Develop mentoring program that includes faculty and staff, as well as peer-to-peer
mentoring; integrated with Early Alert.

Provide professional development to support practical and tangible activities to better



https://foothill.edu/president/studentsuccessretention.php




COURSE COMPLETION — The goal was to improve course completion rates for student populations
identified as experiencing a disproportionate impact: African American, Latinx, and low-income.

Overall assessment of course completion activities: Many of the activities in the plan were
implemented. Additionally, there have been other activities to decrease disproportionate impact
in course completion rates implemented since SEP 1.0 was written. The college's course success
rate has improved and the course completion gap has narrowed for African American and low-
income students since SEP 1.0 was written, but because the individual planned activities were
not systematically evaluated, it is unclear whether improvements to course completion can be
attributed to any specific activity.

1. Develop and implement a mentoring program:

la. Evaluation of current mentoring programs.

This did not happen at the college level. Umoja has a mentoring program, but to date has not
conducted a formal assessment of impact. Puente has had a mentoring program in the past, but
is currently working to get one off the ground again.

1b. Evaluate student interest.

A survey on student interest regarding potential mentorship was conducted in June 2017. The
survey went out to about 1,700 students (anyone enrolled in a basic skills course during 2016-17
and enrolled in any spring 2017 course) and IR received 87 completed surveys. Results were
presented at a June 2017 Student Success Collaborative meeting, and whether or not to
implement a mentoring program was put on hold in anticipation of a Dean of Institutional
Equity, Diversity, and Inclusion being hired by Fall 2017.

1c. Hire Director of Equity to develop, implement, and coordinate mentoring program.

An interim position was hired Summer 2016, but the scope of the position soon changed as the
Director was redirected to focus on drafting the 2017-19 Integrated Plan (3SP, Equity and Basic
Skills). The activities that were originally written into the Director’s scope were de-prioritized
and in developing the position for the new Dean of Institutional Equity, Diversity, and Inclusion,
most of those specific activities were dropped indefinitely.

1d. Student Success and Retention Team.
This group was created on paper, but met only twice, and several positions went unfilled. Thus,
the group never truly formed.

2. Professional development to assist faculty and staff with identifying and implementing strategies to
increase success of disproportionately impacted students:

2a. Hire Director of Equity to develop, implement, and coordinate professional development.
A Director was not hired, but a Faculty Professional Development Coordinator was hired and
engaged in the following:
e Contextualized professional development for faculty in particular disciplines.
The professional development coordinator reached out to departments to offer
discipline-specific professional development, but to date departments have not been
able to find time to participate in this opportunity.











https://foothill.edu/60yearsofservice/




8. Pilot Multiple Measures of Assessment (MMAP).

The most recent MMAP pilot occurred July 26-October 6, 2017 for fall placement into English and math
courses. The college considered two assessment measures: Acccuplacer test results, and high school
transcripts. Students received placement based on whichever of the two resulting in the higher
placement of the two. Data suggest students of color benefited from MMAP as more students gained
access to college-level English/Math courses.

8a. Program Assessment.

e Placement into MATH 10 went from 29% to 53% of all students receiving a math
placement. Student groups that saw headcount placement increase into MATH 10 by at
least double or better were African American, Latinx, Filipinx, Pacific Islander and
females. With the implementation of MMAP, 214 more students placed into MATH 10
with multiple measures than had we relied on only Accuplacer placements. Forty-four of
these students enrolled and 24 of them passed the course.

e Placement into ENGL 1A went from 31% to 57% of all students receiving an English
placement. Student groups who saw their headcount placement increase into ENGL 1A
were African American, Latinx, Filipinx and Pacific Islanders. With implementation of
MMAP, 158 more students placed into ENGL 1A with multiple measures than had we
relied on only Accuplacer placements subsequently, 76 of these enrolled in 1A and 50 of
them passed the course.

DEGREE & CERTIFICATE COMPLETION — The goal was to improve degree and certificate completion for
student populations identified in the college research as experiencing a disproportionate impact: African
American, Latinx, and low income. While other demographic groups also experienced disproportionate
impact, these three groups were prioritized due to their large numbers at the college, and to add
consistency with the “Course Completion” indicator.

Overall assessment of degree and certificate completion activities: This portion of the plan relied on a
Student Success and Retention Team and on software to analyze students’ educational plan data. The



TRANSFER - The goal was to improve transfer completion for student populations identified in the
college research as experiencing a disproportionate impact: African American, Latinx, and low income.

Overall assessment of transfer activities: The Student Learning Outcome Committee was
mentioned to have key roles in these activities. However, the committee fell apart last year
(2017-18) largely because accreditation was over, stipends for SLO coordinators ceased, and the
administrative co-chair position became vacant. There is still an accreditation requirement to
assess program-level SLOs. Programs completing a comprehensive program review were
required to attach their “Four-column report” from TracDat, which included PL-SLO assessment
data. However, to date there has been no process to evaluate the strength of the identified
outcomes or to support faculty in assessing them.

The Institutional Planning and Budgeting Task Force is in the process of revising the college’s




